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DISSECT: The Word Identification Strategy
Intervention Summary

This intervention trains students in a general problem-solving strategy within which specific sub-strategies are used to identify difficult words rapidly. A mnemonic device (DISSECT) formed by the key words in each strategy step helps students remember the procedure. The strategy is most effective on reading assignments that follow teachers’ discussion of the content in class. 
Materials Needed

· Current classroom reading material in the content areas.

· Posterboard chart listing common prefixes and suffixes.

· Posterboard chart listing the DISSECT steps (Implementation step 3).

· Posterboard chart listing the Rules of Twos and Threes

· Sheet of paper listing common prefixes and suffixes (optional, one per student).

· Sheet of paper listing the DISSECT steps and Rules of Twos and Threes (optional, one per student).

· Classroom dictionaries, one per student. 

Procedures
Baseline

Have a target students read aloud a short passage from textbook on an individual basis. Calculate a reading accuracy percentage score for each student by dividing the total number of words read correctly by the total number of words in the passage. After the baseline data have been collected, plot the data along with the goal line on the chart and give to the teacher to so he/she can plot the weekly progress monitoring data.
Intervention Steps
1. Display the list of DISSECT steps, list of prefixes and suffixes, and chart with the Rules of Twos and Threes. 
2. Using the DISSECT chart and the chalkboard, describe and demonstrate the seven step strategy steps to use when encountering a difficult word as follows:

D- Discover the Context (Skip the difficult word, read to the end of the sentence, and use the meaning in the sentence to make your best guess as to a word that fits in the place of the unfamiliar word.  If the guesses word does not match the difficult word, proceed to the next step)
I-Isolate the Prefix (Using the list of prefixes look at the beginning of the word to see if the first several letters form a prefix that you can pronounce. If so, box it off by drawing a line between the prefix and the rest of the word.)

S-Separate the Suffix (Using the list of suffixes look at the end of the word to see if the last several letters form a suffix that you can pronounce. If so, box it off by drawing a line between the suffix and the rest of the word.)
S-Say the Stem (If you recognize the stem, pronounce the prefix, stem, and suffix together. If you cannot recognize the stem, proceed to the next step.)
E-Examine the Stem (Using the Rules of Twos and Threes, dissect the stem into easy-to-pronounce word parts.)
C-Check with Someone (if you still can’t pronounce the word, ask someone in an appropriate way to help you. If someone is not available, go to the next step.)
T-Try the Dictionary (Look up the word in the dictionary, use the pronunciation guide to pronounce the word, and read the definition if you don’t know the meaning of the word.)
3. Discuss situations in which students can apply the strategy (e.g., homework assignments, leisure-time reading, newspapers, magazines) and the benefits students can expect if they learn and use the strategy, such as improved grades, more rewarding reading experiences, and greater knowledge of world and community events.

4. Write a multisyllabic word from a current reading assignment on the chalkboard and use it to demonstrate the entire strategy, using a think-aloud procedure so that students can observe all of the processes involved. 

5. Write other multisyllabic words on the chalkboard and select students to demonstrate the strategy. Prompt students to think aloud as they go through he steps, and provide support and corrective feedback as needed. 
Implementation
During lessons, review the strategy when introducing new vocabulary. Select students to demonstrate the strategy on several words. Provide time for students to apply the strategy during class assignments. If desired, divide the class in pairs and have the pairs work together to apply to a sections of the text or reading materials while you circulate to provide assistance.
Progress Monitoring

Once a week have students read aloud a short passage from textbook on an individual basis. Calculate a reading accuracy percentage score for each student by dividing the total number of words read correctly by the total number of words in the passage. Compare reading accuracy percentage scores for the group of target students before and after. Review the progress monitoring data each week. If the progress monitoring data points are below the goal line three times in a row, the intervention plan needs to be reviewed to determine if changes in the intervention or goal need to be made. In addition, the implementation checklist should be completed every time the intervention is implemented. 
Based On

Lenz, B.K., & Hughes, C.A. (1990). A word identification strategy for adolescents with learning 


disabilities. Journal of Learning Disabilities, 23, 149-158, 163. 

Rathvon, N. (2008). Effective school interventions: Evidence-based strategies for improving student outcomes. New York: Guilford Press.
Woodruff, S., Schumaker, J.B., & Deshler, D.D. (2002). The effects of an intensive reading intervention on 


the decoding skills of high school students with reading deficits. Institute for Academic Access.

Intervention Implementation Checklist

1.  Give each student the list of DISSECT steps




Yes or No
2. Give each student a list of prefixes and suffixes



Yes or No
3. Give each students the chart with the Rules of Twos and Threes

Yes or No
4. Describe and demonstrate each step in DISSECT



Yes or No
5. Discuss when to use DISSECT strategy 




Yes or No
6. Demonstrate strategy using a word from the vocabulary and 
complete together







Yes or No
D- Discover the Context

I-Isolate the Prefix

S-Separate the Suffix

S-Say the Stem

E-Examine the Stem

C-Check with someone

T-Try the Dictionary

Rules of Twos and Threes


Rule 1

· If a stem or any part of a stem begins with a vowel, separate the first two letters from the rest of the stem and pronounce them.
· If the stem or any part of the stem begins with a consonant, spate the first three letters from the rest of the stem and pronounce them.

· Once you have separated the first two or three letters from the stem, apply the same rules until you reach the end of the stem.

· Pronounce the stem by saying the dissected parts. If you can read the stem, add the prefix and suffix and reread the entire word. If you can’t use Rule 1, use Rule 2.

Rule 2

· Isolate the first letter of the stem and try to apply Rule 1 again. Rule 2 is especially useful when the stem begins with two or three consonants.

Rule 3

· If two different vowels appear together in a word, pronounce both of the vowel sounds. If that doesn’t sound right, pronounce one vowel sound at a time until it sounds right. Rule 3 can be applied in conjunction either Rule 1 or Rule 2.
Common Prefixes

ab- away from absent

ad- to, toward admit

co-, con-, com-,

col-, cor- together, with contest

de- away, down, out of depart

dis- not, opposite dislike

ex- out of, formerly extend

in-, im-, il-, ir- in, not immoral

pre- before precede

pro- forward proceed

re- back, again review

un- not, opposite unhappy

Common Suffixes

-able capable of, worthy of lovable

-ance, -ence, ancy,

-ency act or fact of doing;

state, quality allowance

-er, -or person or thing connected with; agent teacher

-ful full of, abounding in helpful

-less without, free from helpless

-ly like, characteristic of saintly

-ment sate of, quality of amazement

-tion, -sion, -xion action, state, result election

