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Response Cards
Intervention Summary: 
Response Cards is a simple yet highly effective intervention for reducing disruptive behaviors, increasing on-task behavior, improving class participation, and improving academic achievement.  Response Cards is an alternative to the traditional hand-raising method of answering questions.  Traditionally, the teacher will ask a question regarding the lecture material, students will raise their hands, and the teacher will then call on a student to answer.  In Response Cards, the teacher asks the class a question regarding the lecture, and then each student is instructed to write his or her answer on a response card.  Students are then prompted to raise their cards so the teacher can see all of the student’s answers.  The teacher will then scan the student’s answers, at which point they can call on a student to further explain his or her answer. By using this method, students become actively engaged in classroom discussion and on-task increases.   Because students are expected to participate and provide an answer, disruptive behaviors are decreased as students remain on-task and focused.   In addition, research supports a positive impact on academic achievement in classrooms using Response Cards. Response Cards has been found to be effective across academic subjects and grade levels, as well as with both general and special education populations.    
Materials Needed:
1.  Response Cards: made from white, card stock paper placed inside of protective sheet covers: One sheet of 8 ½ x 11 card stock paper for each student.  Alternatively, recycled manila folders can be used in place of card stock paper.  Folder cut down to 8 ½ x 11 size.  One 8 ½  x 11 clear protective sheet protector per student. 

2. Dry erase markers- one marker for each student. 

3. Erasers:  made from Felt; Cut into 4 inch square pieces, once piece for each student. 
4. Progress Monitoring and baseline Materials:

5. Pen- to record baseline data
6. Self evaluation check list
Procedures: 
Obtaining Baseline Data



During a period of class instruction where questions will be asked frequently, the teacher shall:
1. Do a class wide screening in 5 minute intervals.  Scan the room at the end of each interval, starting with the front of the room and ending in the back, and tally on a sheet of scratch paper the number of instances the classroom as a whole are engaged in the off-task behavior at the end of the 5 minute interval.  Off-task behavior is defined as two or more students engaged in any of the following behaviors: talking with peers, looking around the classroom and not at the teacher when the teacher is speaking, looking at non-lesson materials, being out of seat without permission, sitting without having appropriate materials at hand, or doing any other behavior that is not relevant to the lesson. 
2. Conduct these observations for 60 minutes a day for 3 consecutive days to establish a baseline level of current behavior. 

3. After baseline data have been collected, graph the data and the goal line on the graph. IMPORTANT: To focus on positive on-task behavior determine the average time on task by subtracting the time off task from 100. For example if off task was recorded as 55 percent subtract from 100 to get time on-task which would be 45 percent. 

4. To create a goal line, calculate the average number of instances of on-task behavior by adding totals from all three days and dividing this number by three.  Place this point on the graph.  Decide on a goal in which you feel the students can reach in 6-8 weeks for number of instances of on-task behavior.  Plot this goal number on the chart in the column for week six.  Draw a line connecting these two points.

5. Establish a formative evaluation, where at any point in the intervention the average of on-task behaviors fell below the goal line for 3 consecutive weeks in a row, the intervention plan will be reviewed for modification. 

6. Be sure to obtain baseline in the same academic subject each day
Intervention Steps
1. Introduce the intervention by telling students that the traditional method of hand-raising or participating is no longer the procedure for answering questions, and that they will now be using Response Cards to record their responses. 

2. Pass out one Response Card, one dry erase marker, and one piece of felt to each student. 

3. Explain and demonstrate the following procedures to the class:

a. Response Cards, dry erase markers, and felt are to be used only when instructed. At all other times these materials should remain untouched. 

b. Ask a question regarding the class lecture.

c. Ask students to write down their answer to this question on their Response Cards using the marker provided.  Prompt students to do so by saying “mark your answers” after posing the question. 

d. Visually the classroom to see if the majority of the students have written down their answer.

e. Prompt students to hold up their Response Cards facing the teacher.  Prompt students to do so by saying “cards up”.

f. Visually scan the classroom to look at the answers. 

g. Call on one student to provide/explain their answer. Prompt the other students to put down their Response cards. 

h. Prompt students to erase their Response Cards using the felt piece provided to them.

i. Continue this procedure each time a question is asked to the classroom.
Progress Monitoring:
Using the same observation procedures as used at baseline, scan the class for off-task behaviors in 5 minute intervals for 60 minutes a day for a period of 6 weeks.  Be sure to select a time in which Response Cards are in use for observation, and during the same academic subject in which baseline measurements were recorded. Record observation data on a piece of scratch paper, placing tallies for each instance students are observed at the end of each interval engaged in off-task behavior.  Off task behavior is defined in the same terms as during baseline. As with baseline, record on graph as percent of time on-task.
At the end of each week, average up the number of tallies by adding up the entire number of tallies for the week and dividing this by the number of days in the week in which data was collected.  Place these numbers in the corresponding week on the provided graph paper or provided chart. Review the progress monitoring data each week. If the progress monitoring data points are below the goal line three times in a row, the intervention plan needs to be reviewed to determine if changes in the intervention or goal need to be made.
Intervention implementation is to be recorded on the self-evaluation checklist on a daily basis.  At the end of each class session, a self evaluation checklist is to be filed out recording the extent to which the intervention was implemented as intended.
Alternate Ideas/Variations
Alternate ideas for this intervention would be to use Response Cards as a method for increasing academic achievement in a class.  Since Response Cards has been found to increase academic achievement, the use of this intervention with students who may be struggling academically in the classroom could be considered.  In addition, Response Cards could be used as a useful tool for studying for a specific exam if implementing the intervention into daily classroom curriculum is not appropriate.  If Response Cards are too costly to incorporate in the classroom, variations to materials can be as well.  Children can use recycled paper and markers if dry erase makers and sheet protectors can not be purchased.  In addition, children can use personal chalk boards and chalk if those items are currently available in the school. 
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Intervention Implementation Checklist

1. Introduce the intervention by telling students that the traditional 

method of hand-raising or participating is no longer the procedure 

for answering questions, and that they will now be using 
Response Cards to record their responses. 




Yes or No

2. Pass out one Response Card, one dry erase marker, 
and one piece of felt to each student. 





Yes or No
3. Explain and demonstrate the following procedures Response Cards, 
dry erase markers, and felt are to be used only when instructed. 
At all other times these materials should remain untouched. 

Yes or No

4. Ask a question regarding the class lecture.




Yes or No

5. Ask students to write down their answer to this question 
on their Response Cards using the marker provided.  
Prompt students to do so by saying “mark your 
answers” after posing the question. 





Yes or No

6. Visually scan the classroom to see if the majority of the 
students have written down their answer.




Yes or No

7. Prompt students to hold up their Response Cards 
facing the teacher.  Prompt students to do so by saying “cards up”.

Yes or No

8. Visually scan the classroom to look at the answers. 



Yes or No

9. Call on one student to provide/explain their answer. Prompt 
the other students to put down their Response cards. 


Yes or No

10. Prompt students to erase their Response Cards using 
the felt piece provided to them.





Yes or No

11. Continue this procedure each time a question 
is asked to the classroom.






Yes or No
